Faculty are consistently faced with the challenge of performing three work functionsteaching, scholarship, and service-and performing them at a level of excellence. The 2013 Higher Education Research Institute survey reported that faculty are expected to spend more time teaching than in the past, with greater expectations for teaching excellence and the use of new pedagogical approaches, such as teaching online courses and shifting to learner-centered teaching (Eagan et al., 2014) . These expectations are compounded by greater demands for scholarship, which includes increasing publications, grant funding, and data collection. Faculty are also confronted with such responsibilities as clinical practice; student mentorship and academic advising; and engagement in service to the department, school, university, and community (Eagan et al., 2014; Mamiseishvili, 2012) . Given these various competing pressures, it is important for faculty members to find ways to balance their energy and the time they dedicate to teaching, scholarship, and service. This balance is especially challenging when faculty face pressures to teach, but scholarship is more highly rewarded than teaching (Eagan et al., 2014) .
Differing viewpoints exist about whether these three work functions are complementary or competitive; however, early evidence suggested "research, teaching, and service were separate dimensions of faculty work that competed for faculty members' time and commitment" (Mamiseishvili, 2012, p. 79) . Faculty are looking for alternative ways to perform these competing roles and responsibilities while also providing highquality teaching. Community engagement is one way to meet this challenge because of its focus on and incorporation of knowledge discovery, student learning, and scholarship-driven service (Boyer, 1990; Weerts & Sandmann, 2010; Williams & Sparks, 2011) .
Community Engagement
Community engagement is built on the foundation established by Boyer's call for universities to meet the social needs of the community and to extend the meaning of scholarly work (Boyer, 1990) . The academic community has responded to this call through efforts to deepen university-community relationships and transform them from of "being in" the community to "being members of" the community (McNall, Reed, Brown, & Allen, 2009; Shannon & Wang, 2010) . This is apparent in the current emphasis on community engagement in university mission statements (Aldrich & Marterella, 2014) , and aligns with the concept that community engagement is perceived as essential and integral to the purpose of an educational institution.
The Carnegie Foundation, which uses evidence-based documentation of institutional practice for classification, defines community engagement as "the collaboration between institutions of higher education and their larger communities (local, regional/state, national, global) for the mutually beneficial exchange of knowledge and resources in a context of partnership and reciprocity" (New England Resource Center for Higher Education, n.d.). Hallmarks of community engagement include responsiveness to the community, respect for community partnership involvement, accessibility of expertise, full integration of engagement in the academic mission, and interdisciplinary coordination and collaboration (Fitzgerald, Bruns, Sonka, Furco, & Swanson, 2012) . The institutional push for community engagement has fueled new forms of scholarship, such as "engaged scholarship" and the "scholarship of engagement," both of which incorporate teaching, research, and service as integrated scholarship components of community involvement and include higher scholarship through reflection, presentation, and publication (McNall et al., 2009, p. 318) . As such, universities accept a broader view of scholarship, which is in line with Boyer's original call.
Many faculty report benefits to community engagement, most notably the ability to integrate teaching, scholarship, and service in one partnership rather than managing the multiple responsibilities separately. Faculty note that community-engaged research, scholarship, and teaching reinvigorates them, sparking new ideas for scholarship and teaching (Curry-Stevens, 2011; Williams & Sparks, 2011) . Through community-engaged projects, faculty are often able to expand their research, as their work with community partners frequently leads to new questions and scholarship areas (Williams & Sparks, 2011) . Community-engaged work also enhances their teaching pedagogy by building "engaged, responsive and efficacyenhancing experiences for students" (CurryStevens, 2011, p. 21) . For example, Curry-Stevens reported how community-engaged work helped in the presentation of case studies from real-life experiences and modeled the work to students, including demonstrating such work-related realities as making mistakes and learning from them. More important, faculty reported direct benefits to their scholarly endeavors, including publication in peerreviewed journals, peer-reviewed and invited presentations, book chapters, and policy publication (Schindler, 2014; Williams & Sparks, 2011) .
Occupational therapy educators recognize the value of community engagement activities through collaborative programs with Head Start, community mental health, assisted living, homeless shelters, vocational sheltered workshops, and supported education and employment programs, as well as those targeting specific challenges, such as childhood obesity (Kramer et al., 2007; Peck, Furze, Black, Flecky, & Nebel, 2010; Schindler, 2014) .
Outcomes have been primarily collected on student benefits, such as increasing their comfort level for entering unfamiliar communities; perceived competency in social and cultural influences; and improved knowledge, skills, and attitudes (Kramer et al., 2007; Peck et al., 2010) . Community benefits, such as improvements in health behaviors, health consequences, self-efficacy, and social support have been demonstrated (O'Mara-Eves et al., 2015) . While there has been limited focus on faculty benefits, Schindler (2014) reported faculty "productively addressed teaching, service and scholarship by embedding this service programme in courses and through documenting outcomes in presentations and publications" (p. 78).
Community Engagement at Virginia

Commonwealth University
At Virginia Commonwealth University (VCU), community engagement is specified as one of three themes in its current strategic plan, Quest for Distinction (VCU, 2015) . Therefore, Following the principles of the Living Laboratory® model (Corriveau et al., 2015) , research occurs in plain view of the public so that all visitors may talk with the researchers and learn about the study. In addition, the researchers and museum educators regularly communicate and collaborate on research.
Since the spring of 2014, the Seymour Living Lab has conducted research on praxis using two OT faculty, six research assistants, and 22 OT students. The OT students' involvement in the lab has been through their two required research courses. While meeting the teaching objectives of the courses, the faculty have engaged the students in hands-on learning experiences that allow the students to participate in many aspects of the research process. Because of their active involvement in an actual research study, course feedback from the students indicated that this hands-on research experience was "an exciting Gateway partnership allows every stakeholder-the clients, the Gateway staff and administration, the OT students, and the faculty instructor-to benefit in countless ways.
Discussion
All of these community-engaged partnerships resulted in an advancement in teaching, scholarship, and service for the faculty involved.
The community engagement activities are embedded across the curriculum, resulting in the application of core concepts for the students and use of learner-centered techniques by faculty. The students' feedback on teaching evaluations, one way for faculty to measure teaching effectiveness, is very positive in terms of these activities. The students said they liked the use of a variety of teaching strategies and the application to real-world experiences these projects bring to the curriculum. Practicing skills or research in real-life environments is invigorating to students, faculty, and clinicians alike. While this article focused on faculty achievements in teaching, scholarship, and service through community engagement, the benefits to the community partner and the students are also important aspects to consider. Careful planning and development of a strong relationship make community engagement a "win-win" for all. 
